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1

What is COMPASS?
The underlying philosophy of the COMPASS Method is to present and document the professional skills and intercultural competences 
acquired within the scope of a work placement abroad in a well-structured manner. In 5 steps, the partners involved in a mobility project 
(sending organisation, mobility participants and hosting organisation) can align the curricula and learning objectives in a dialogue and 
visualise the progress of competence gained abroad.

“This is based on the COMPASS Competence-Chart. With the help of the various “Can Descriptions“ allocated to the various fields of op-
eration, competence profiles and their changes can be shown. 

An E-portfolio is created in the COMPASS database for the mobility participants, in which they can describe their learning achievements 
which are then visualised as progress of competence in the “Competence Radar“. 

The additional benefit of the COMPASS Method is to point out the interaction between the interpersonal, social and intercultural com-
petences acquired abroad and the professional skills, so that it is possible to incorporate learning informal or non-formal achievements 
into the assessment of the internship abroad.

̱̱ Sending organisations are provided with a tool to visualise the competence profile of the mobility participants and to align leaning 
objectives and thus to facilitate the selection of the appropriate company for the placement. 

̱̱ Hosting organisations are, in good time, provided with information regarding the professional qualifications, language skills, per-
sonal and social skills of a mobility participant and his/her expectations to the work placement. 

̱̱ Mobility participants can take active part in the alignment of their learning objectives abroad and the visualisation of their achieve-
ments and will have a transparent proof of the competence progress made.
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COMPASS: Conceptional Background 
Why competence-related proof of learning achievements? 

Our world is getting more and more versatile. In the past few years, the new media have massively accelerated the pace of communica-
tion and global information sharing. So, people are faced with complex challenges. In many fields of work and life, people have to be 
able to adapt to changing circumstances.

The ability to assess different situations and adapt one’s actions accordingly is referred to as competence. It is the interaction of one’s 
knowledge and skills, and, at the same time, the preservation of one’s values and attitudes in such a way that challenges, assigned 
tasks and raised problems can be dealt with and solved independently and successfully. 

The competence-related proof of learning achievements makes it easier to assess how well young people and adults are trained to face 
to challenges of society and work. 
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What competence conception does COMPASS follow? 

Work placements abroad offer a good learning arena to apply the knowledge, experience and skills gained in the home country in a total-
ly different sociocultural environment. Accordingly, it is the objective of the COMPASS Method to elucidate the interaction of professional 
and intercultural competences acquired during a work placement abroad. 

Therefore, COMPASS defines competence as the ability to communicate in a different sociocultural environment, to be able to familiarise 
with the environment and to act goal-oriented in order to successfully handle assigned professional tasks or everyday situations..

This conception is based on the content of of the competence definition of the DeSeCoStudy of OECD, which classifies key competence 
inn three interacting areas: 

a)	Capability to use media, resources or tools (e.g. IT or languages) effectively, to adapt them individually to use them interactively; 

b)	Capability to interact with people from various cultures and to integrate within socially heterogeneous groups 

c)	Capability to accept responsibility to shape their lives and act autonomously within complex contexts. 

The COMPASS-Competence Cart follows this competence conception and defines “Can Descriptions“ for international mobility projects, 
which gradually describe the capability to communicate in a foreign language, the application of professional skills and the orientation 
and integration in a totally different cultural environment. 
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Users’ Guide
The COMPASS-Method

Sending Organisation  
(school, company, agency )

Mobility Participants 
(apprentices, workers, specialists -in-training) 

Hosting Organisation  
(companies, schools, agencies )

1 Register in  
COMPASS Database

ll Register in the COMPASS Database 

ll Describe your organisation 

ll Describe your mobility project 

ll Name the hosting organisations 

ll Register in the COMPASS database ll Register in the COMPASS database

ll Describe your organisation

ll Describe the assignment options of interns 
in your organisation 

2 Preparing competence 
profiles

ll Create a personal E-portfolio for your mobility 
participants

ll Ask participant/s to describe the objectives 
connected with the work placement abroad and 
to prepare a competence profile 

ll Describe your objectives connected with the work placement abroad

ll Prepare your competence profile 

3 Conclusion of a COMPASS 
Learning Agreement 

ll Define and determine the expectations, curricula and learning objectives of the work placement abroad 

4 Description of Learning 
Achievements 

ll Use the „E-portfolio„ to describe the experience made abroad and 
assess your competence gain

5 Documentation of Learning 
Achievements 

ll In the COMPASS Certificate you and your foreign partner certify the mobility participants’ learning achievements and competence progress. 
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1 Register in COMPASS Database:

The COMPASS Database makes it easy for organisations in charge of a mobility project to coordinate the alignment process regarding the 
learning objectives and curricula of work placements abroad with their mobility participants and the host organisations. 

First of all, have yourself and your organisation registered via one of the named project partners. This is a requirement of data privacy 
protection law. The use of the database is free of charge. 

When you have been provided with your access data, you can log in and will be guided to a website where you can describe your organi-
sation and store a logo and contact details.

In the next step, you enter your mobility projects and give a detailed description of the same. This will later help you to allocate mobility 
participants to a certain project. 

Subsequently, you enter the profiles of the foreign partner organisations involved in your mobility projects and the hosting companies, 
respectively. 

These details will automatically be shown in the printouts for your COMPASS Learning Agreements and the COMPASS Certificate. 
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Hands-on recommendations 

All beginnings are difficult – this is very much true of highly complex database systems. Don’t give up. Proceed step by step and down-
load the users’ guide provided in various languages on the COMPASS Database homepage. 

The more often you use the system, the easier it will be. Enter test data for several projects or a test group of mobility participants as 
soon as possible. Repeating these entries makes you more and more familiar with the database. Since all entries are stored, they will be 
available for later use and procedures are accelerated. 

Transmit to your partners the relevant link to the COMPASS Database asking them to complete any entries relating to their organisation. 
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2 Preparing competence profiles 

The COMPASS Method aims at actively involving the mobility participants in the definition of curricula and learning objectives in connec-
tion with their work placements abroad. 

Ask the applicants or participants to prepare an individual competence profile in the COMPASS Database and to give details regarding 
their motivation and objectives of their projected stay abroad. 

For this purpose, you create a website in the COMPASS Database for each applicant or participant, which they will have to design indi-
vidually in the form of an E-portfolio. These details will be completed by a competence profile. Via two emails and an attached link sent 
by you, the mobility participants will get access to a list of “Can Descriptions“ with the help if which they can assess their skills in the 
various competence fields. 

Subsequently, the findings of this self-assessment are visualised in the form of two “Competence Radars“. In line with the information 
provided on the portfolio site you and the hosting partner will, in due time, be provided with an overview of the individual objectives of 
the work placement abroad; this will facilitate the agreement of learning objectives and the selection of the appropriate company for the 
placement. 

It is above all for “pool projects“ where participants are selected all over Germany and in which the applicants are not known before, 
that the COMPASS Method has a clear advantage over the previous methods. 
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Hands-on recommendations 

The additional benefit of the COMPASS Method is the active involvement of the mobility participants into the preparatory process of their 
work placement. They can keep track of the enhancement of the respective participant portfolio and find out in what way the participants 
assess their skills in various fields. 

Share information in the form of dialogues: send the invitation to generate the E-portfolio and to assess the individual competence profiles 
in separate emails and give positive feedback. This adds to mutual trust. 

To facilitate the email communication, we have stored a number of standard texts in the COMPASS Database. 

In the event a participant does not make any entries in the COMPASS Database for a longer period, offer help: sometimes the description 
of one’s own motivation for the work placement abroad or the preparing of a competence profile is difficult for the applicants. It is true 
that the COMPASS Method is to promote the location-and time-independent alignment of curricula and learning objectives among the 
partners, but it cannot take the place of real dialogue situation. 
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3 Conclusion of a COMPASS Learning Agreement

The COMPASS Database provides you with a form with the help of which you prepare a learning agreement, which, apart from the de-
scription of the intended curricula and learning objectives of the work placement, also contains the participant’s individual competence 
profile. 

The advantage of this method is that the form of the two previously described “Competence Radars“ allows the intended competence 
development to be visualised to all parties involved so that, in the course of the work placement abroad and for later documentation of 
the respective learning achievements, reference can be made accordingly. 

The template created in the COMPASS Database is converted into a pdf file which can be printed or sent to the international partner via 
email for signature; it can be attached to the Leonardo-da-Vinci- Work Placement Agreement as an addendum containing details of the 
competence-related learning objectives. 
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Hands-on recommendations 

Create a standard learning agreement template for your mobility project. 

With reference to the competence fields in the COMPASS Competence Chart, describe the learning objectives you pursue with your mobil-
ity project. If need be, refer to the wording of the “Can Descriptions“

Use the matrix of the COMPASS Competence Chart to allocate your learning objective wording. As this matrix is available in seven Euro-
pean languages, the partners can read them, too. This facilitates the alignment of the learning objectives for your project with your inter-
national partners. 

Complete the standard template by the information provided by your mobility participants in their E-portfolio in their competence pro-
files. As a rule, these descriptions contain very specific information about the learning objectives pursued in the work placement abroad. 
These learning objective wordings can be aligned and completed in the scope of the selection interview.
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4 Description of Learning Achievements 

In their E-portfolios, mobility participants describe their experience and learning progress made abroad. In addition, they update their 
competence profiles to visualise their competence progress. 

For thus purpose and prior to the end of the work placement abroad, please send two emails to your mobility participants asking them to 
prepare new competence profiles. Via a link sent to them they will again get access to a list of “Can Descriptions“ with the help of which 
they can assess their skills in the various competence fields. 

Based on the findings of the first and second competence assessment, you generate two individual “Competence Radars“ in the COM-
PASS Database, which, by two parallel horizontal lines, visualises the fields in which the participant sees his/her individual competence 
progress. 

Together with the entries in their E-portfolios, the participants can so describe their own perception of the experience and learning 
achievements made abroad.
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Hands-on recommendations 

Whenever possible, incorporate the use of the COMPASS E-portfolio into the tutorial guidance of your mobility project. 

Make sure that your mobility participants in the host country have unlimited access to the Internet so that they can work with their port-
folios. 

Please also advise your international partner organisations as to the various possibilities to use the database with the help of the infor-
mation provided in various languages

Support the use of the E-portfolio with regular email communication and inform about the various applications

Motivate your mobility participants to use their E-portfolios as a diary while they are abroad in order to let their friends and relatives 
know about the progress and outstanding events. 
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5 Documentation of learning Achievements: 

With two “Competence Radars“ and the descriptions in the E-portfolio, the COMPASS Certificate describes the learning achievements 
and competence progress made during the work placement abroad. This self-assessment of the participants is completed by supporting 
certifications by both the sending and the hosting organisation. 

This step of the COMPASS Method aims at actively involving the mobility participants into the reflection and wording of their learning 
achievements.

Subsequently, the COMPASS Certificate is attached to the EuropassMobility to make the individual learning process transparent and to 
show the competence progress in a comprehensible manner. 
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Hands-on recommendations 

Prepare a template of the COMPASS Certificate for your mobility project. You can adapt it individually.

Send this template to your mobility participants while they are still abroad pointing out that with the description of learning achieve-
ments in their E-portfolio they can actively contribute to the documentation in the COMPASS Certificate. 

If need be, offer help regarding the wording of the learning achievements. 

The COMPASS “Competence Chart “ can help you with the competence-related wording and allocation of the learning achievements. As 
this matrix is available in seven European languages, your partners can also read to which competence fields the learning achievements 
described in the COMPASS Certificate refers to. 

If possible, establish a relationship of the description of learning achievements and the previously agreed learning objectives and try to 
describe the learning achievements in all four competence fields of the COMPASS Competence Chart in order to document the value and 
sustainability of the work placement abroad in the professional, interpersonal and intercultural respect. 
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How can the “COMPASS-competence chart“ be interpreted? 

The “COMPASS-competence chart“ is divided into 4 competence fields which reflect different areas of action of a work placement abroad: 

Language Competence Professional skills 

Ability to communicate with and understand people  in the host country Ability to interactively apply work procedures, methods, machines and tools in a different 
cultural environment 

Listening Speaking Dialogues Competence in the field of 
mathematics/science 

Media literacy technical competence

Social skills Personal skills

Ability to familiarise with and communicate in a different cultural environment Ability to shape the personal living environment in a different cultural environment 

Ability to integrate Ability to work in a team Ability to judge and shape Problem-solving capacity Initiative / Planning capacity Self-assessment Perception 
by third parties 
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To facilitate the differentiation of capacities, the COMPASS Competence Chart includes 6 horizontal levels. They are based on the levels 
laid down in the European Qualification Framework (EQF) and reflect in an ascending order the ability to solve tasks and problems in an 
autonomous, , goal-oriented and responsible manner:

EQF-Competence definition COMPASS-Level Target group

Working or learning with direct guidance within a pre-structured context 1 People in initial vocational training (IVT)

Working or learning under guidance involving a certain level of autonomy 2 People in initial vocational training (IVT) 

Responsible for the completion of assigned work or learning tasks. Ability to 
adapt one’s behaviour to the respective circumstances. 

3 People in initial vocational training (IVT)  
People on labour market (PLM)

Acting autonomously within the action parameters of work and learning 
contexts, which, as a rule, are known, but could be subject to change. 
Supervising routine work of others, assuming a certain responsibility for the 
assessment and improvement of work or learning activities. 

4 People on labour market (PLM)

Guiding and supervising in work and learning contexts with unforeseen 
changes; verification and development of one’s own performance and that of 
third parties. 

5 Expert and teaching staff in vocational education and training (VET-pro)

Leading of complex technical or professional activities or projects and 
assumption of responsibility to make decisions in unforeseeable work 
or learning contexts. Assumption of responsibility for the occupational 
development of individuals or groups of people. 

6 Expert and teaching staff in vocational education and training (VET-pro)
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In total, the “COMPASS-Competence Chart“ has 72 “Can Descriptions“ as identifiers of competences.

Deliberately, their depiction is very general so that they can be applied to as many work areas and types of mobility projects as possible.

However, it is possible to vary the number of “Can Descriptions“ within the scope of competence descriptions or to adapt them to the 
specific occupations to align the information about the mobility participants’ competence profiles to occupational requirements and ob-
jectives of a mobility project or training 

In spite of the reference to the “Key Competences for lifelong Learning“ and the levels of the “European Qualification Framework“, the 
COMPASS Competence Chart does not aim at constituting a generally accepted definition basis. The system mainly provides a frame of 
reference with learning achievements being allocated to competences and being visualised in a comprehensible way. This is mainly done 
to show the interaction of individually acquired, intercultural competences to be used at work and the gain of professional skills acquired 
abroad. 

The additional benefit of the COMPASS Competence Chart is that with the help of the Can Descriptions, it is possible to word learning 
objectives in relation to competences, which makes it easier to determine the competence fields to be focused on, to make respective 
competence gains transparent and to document them. 

When determining learning objectives and curricula of a mobility project, the sending and hosting organisations will have to arrange 
whether the learning achievements made abroad can be approved with regard to the qualification.
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How to read a “Competence-Radar“?

Prior to and at the end of a work placement abroad, the mobility participants give – within the scope of a competence description -  a 
self-assessment of their skills and the development of their personal competence profiles.  This competence profile is shown in the COM-
PASS Database in the form of two “Competence Radars“ each comprising six competence categories. 

In line with the COMPASS Competence Chart, the competence description includes 4 fields: language skills, professional skills, interper-
sonal and personal skills. On a scale (0-6), the participants can assess the degree of their individual “Can Descriptions: 

Assessment Knowledge/Experience

0 I don’t know, I have never tried 

1 Trained in it, but have never tried 

2 I have done this before, a little experience 

3 Trained in it, but only little experience 

4 Quite good at it, some experience 

5 Good at it, experienced 

6 Specialising in it, in-depth experience 

The COMPASS Database refers to these assessments to establish a mean value for each competence category which, in the respective 
Competence Radar is shown as a line. Thus, the Competence Radars give a first overview of the fields of strengths and weaknesses as de-
scribed by the mobility participants. However, the don not reflect the actual competence level: some mobility participants tend to under-
rate their own skills. Others overrate them in order not to put their opportunities regarding a work placement at risk. 
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Therefore, the self-assessment should be specified, completed or, if need be, corrected within the scope of the counselling or selec-
tion interview. Since the COMPASS Method is designed to visualise competence gains, the competence profile prepared prior to the stay 
abroad should be as realistic as possible; if the initial assessment is too high, the competence gains can hardly be made visible. 

The assessment of Can Descriptions within the scope of the second competence description made at the end of the stay abroad, should 
– because of the experience made abroad – lead to better results. In the Competence Radar the results are shown as a second line 
which, ideally, should be above the first line, so that the individual competence gain fore ach competence category is visible. As, howev-
er, this does allow any conclusion to the context in which the competence gains were achieved, they should be specified in the descrip-
tion of the learning achievements in the E-portfolio.

The allocation of learning achievements to the levels of the COMPASS Competence Chart depends on the format of the competence de-
scription:

A selection from all Can Descriptions in the COMPASS Competence Chart allows an assessment of the competence levels of applicants 
whose initial levels or work experience are not precisely known. Based on the results established with the help of the competence de-
scription, the learning objectives can then be discussed for each level and the subsequent competence description can be specified. 

A target-group- or occupation-related specialisation of the competence description (lowering of levels, completion by Can Descriptions 
relating to the occupational field) facilitates the allocation of results to the levels laid down in the Competence Chart.

Whether mobility participants have the competence levels that are required for a qualification-related assessment of their learning 
achievements will have to be agreed by the participants, the sending and hosting organisations in an in-depth dialogue. 
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How are the learning achievements assessed in relation to the competences? 

There can be various approaches to cope with situations successfully, this is also true of task-and problem -solving. Therefore it is diffi-
cult to use the standard terms “correct“ or “wrong“ to determine whether the result meets the expectations. In fact, the assessment as 
to whether the chosen approach has led to the desired result in an efficient way, depends on the perception of the parties involved. 

Within the scope of a mobility project, the completion of and coping with everyday situations abroad can be assess as special achieve-
ment by the mobility participants, whereas the representatives of the sending or hosting organisations may consider this a matter of 
course. On the other hand, it may happen that mobility participants assess their work achievements made during the work placement as 
poor, whereas the hosting companies consider them very satisfactory. 

Consequently, there must be a dialogue to assess competence-related learning achievements to align the participants’ self-assessment 
and third-party evaluation. The learners have to assess themselves in which fields they have acquired additional skills which is then cer-
tified by the teaching staff with their own assessment of the achievements. 

Therefore, the mobility participants are expected to show personal responsibility to design and assess the learning process. The E-
portfolio of the COMPASS Method serves this purpose. It provides the mobility participants with a platform to record and present learn-
ing achievements that allow reference to their learning progress and the achievement of agreed learning objectives. The teaching staff 
should therefore aim at motivating the mobility participants to describe their learning achievements in a most detailed and comprehen-
sive way. 
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The information provided in the E–portfolio, in turn, is the basis of the assessment of learning achievements in a dialogue. The previous-
ly agreed learning objectives constitute the assessment standards. In the assessment interview , it can be jointly agreed in how far the 
described learning achievements comply with the expectations and in which fields competence gains can be established. 

This positive and reassuring assessment method allows to document learning progress in individual competence areas if the respective 
mobility participants were not able to achieve all learning objectives during the work placement. 
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Can Descriptions
„Spider-Web„ Ability to use a foreign language, information and technologies in a different cultural surrounding Ability to integrate oneself in a different cultural surrounding and to achieve set goals.

Area of competence Competence in foreign languages Job-related abilities and competences Social competences Personal competences

Context: Ability to use a foreign language, symbols and texts in a different cultural surrounding. Ability to use knowledge, processes, media, machines and tools in a different cultural sur-
rounding

Ability to cooperate with others in a different cultural surrounding. Ability to reach the own goals in a different cultural surrounding.

Sub-category Listening Speaking Interaction Mathematical-scientific com-
petence

Media competence Technical competence Ability to integrate oneself 
in a group

Cooperation ability Ability to solve problems Ability to act in a larger 
context

Ability to realise one's own in-
itiative and goals

Ability to comply with limits 
and defend others.

Level A B C D E F G H I J K L

1

I can understand and use fa-
miliar, everyday expressions 
and very simple sentences 
aimed at satisfying concre-
te needs

I can introduce myself and 
ask others questions regar-
ding themselves - e.g. whe-
re they live, whom they know 
and what they have - and 
I can give answers to such 
questions

In a foreign country, I can 
communicate on an easy le-
vel if my partner speaks slow-
ly and clearly and if he/she is 
ready to help

A1

I can carry out simple calcula-
tions to solve tasks.

I can apply common computer 
programms and the internet 
for text and table calculations 
to carry out - under guidance 
-  work tasks and look for in-
formation.

I can - under guidance - work 
with tools and machines.

I can identify behavioural 
patterns that differ from my 
own culture.

I can participate in groups 
even if the rules of behavi-
or differ from the ones known 
to me.

I am able to identify my own 
support needs.

I can recognise the impor-
tance of my own doing within 
a larger task and estimate the 
consequences of my actions 
for others.

I can organise my own day 
and budget, keep appoint-
ments, comply with ag-
reements

I can estimate my own 
strengths and weaknesses in 
other social and cultural sur-
roundings in a realistic way.

2

I can understand often used 
expressions that are related 
to areas of direct context (e.g. 
information regarding per-
sons and family, shopping, 
closer surrounding, orders 
and explanations regarding 
work tasks)

I can describe in an easy way, 
my own origin and education, 
the direct surrounding and 
things connected to a direct 
need and work tasks.

In the host country I can in-
teract in simple, routine eve-
ry-day and work situations, if 
an easy and direct exchange 
of information regarding fa-
miliar and common things 
is needed. 

A2

After introduciton I can carry 
out simple calculations to in-
dependently carry out tasks 
and solve problems in my 
own work area.

I can selectively look for in-
formation using the internet 
to carry out tasks in my own 
work area and to solve routi-
ne problems.

After introduction, I can ope-
rate tools and machines as 
well as use work procedures 
to carry out agreed tasks in-
dependently.

I know how to act trustfully in 
a foreign culture.

I can actively support others 
to carry out set tasks in 
a group.

I am able to organise help to 
solve my problems.

I can sense cultural and social 
conditions and compare them 
with my own experiences.

I can adapt in a foreign sur-
rounding and independently 
reach the set goals.

I can respect different behavi-
oural patterns and work pro-
cedures.

3

I can understand the main 
points if a clear basic lan-
guage is used and if it refers 
to familiar things from work, 
school, hobbies, etc.

I can express myself in a sim-
ple and consolidated way re-
garding familiar topics and 
personal interests, carry out 
work tasks with colleagues, 
state problems and describe 
possible solutions.

I can report on experiences 
and results, describe dreams, 
hopes and aims and give 
short reasons or explanations 
for plans and opinions.

B1

I can selectively use proce-
dures for calculations and er-
ror diagnoses to indepen-
dently carry out tasks in my 
own work area and to solve 
problems.

I can use the computer 
and the internet to inde-
pendently: 
- �carry out tasks and solve 

problems 
- �look for information, analyse 

and forward data.

I can select tools, machines 
and work procedures to inde-
pendently carry out tasks in 
my own work area and solve 
problems.

I can take over responsibi-
lity for partial tasks in soci-
al activities.

I can align my actions with 
others in an intercultu-
ral group.

I can independently look for 
and use required information 
while handling problems.

I can comply with set rules 
and directives while working 
on tasks.

I can independently carry out 
complex tasks (e.g. doctor's 
visit, authorities, bank busi-
nesses, rental matters).

I can align and use my 
strengths and weaknesses 
in a new surrounding in a va-
riable way

4

In my own area of experti-
se I can understand main to-
pics of complex texts regar-
ding concrete and abstract 
topics as well as experts' dis-
cussions.

I can express myself clear-
ly and in detail in a wide topic 
spectrum and communica-
te spontaneously and fluent-
ly so that a normal dialogue 
with a native speaker is possi-
ble without a bigger effort for 
both parties.

I can give my opinion to a cur-
rent question and state pros 
and cons for different options.

B2

I can use mathematical pro-
cedures and analyse scientific 
data to find errors or to reach 
a decision based on facts to 
find a solution to special pro-
blems in my work area.

„I can selectively use the 
computer and the internet to:
- �analyse and present data,
- �find creative solutions for 

special problems.„

I can selectively use tools, 
technical machines and work 
procedures to solve even un-
forseeable and special prob-
lems in my own work or stu-
dy area.

I can constructively partici-
pate in the planning of soci-
al activities.

I can consider suggesti-
ons and objections made by 
others while planning tasks 
in every-day and work si-
tuations.

I can consult others in solving 
problems.

I can use gathered knowledge 
of cultural and social condi-
tions for solving problesms 
and setting tasks.

I can take the initiative; react 
flexiblly to unforeseeable si-
tuations and evaluate options 
for action.

I can defend my positions, ac-
cept other opinions, adequa-
tely react in conflict situations 
and make compromises.

5

I can understand a wide spec-
trum of demanding, longer 
texts written in a foreign lan-
guage and gather profound 
relevance. 

I can express myself sponta-
neously and fluently without 
the clearly visible constant 
need to look for words, I can 
state my opinion to complex 
topics cleary, structured and 
in detail using different me-
ans of text linking in an ap-
propriate way. 

I can use the language in the 
social and work life or in edu-
cational or university mat-
ters effectively and in a fle-
xible way. 

C1

I can use comprehensive ma-
thematical and scientific 
knowledge to develop creati-
ve solutions also for abstract 
problems in my own work or 
study area.

I can critically check informa-
tion regarding the host coun-
try and scientifically analy-
se them to solve special and 
abstract problems in my own 
work area

I can explain the functions 
of tools, machines and work 
procedures to others and use 
them in a flexible way to find 
solutions for unforseeable 
and special problems in my 
own work area.

I can take over the manage-
ment of intercultural teams 
and groups.

I can guide people of diffe-
rent cultures while carrying 
out tasks.

I am able to plan solutions for 
complex problems in a diffe-
rent country.

I can convey the meaning of 
cultural and social conditions, 
rules and directives in the 
host country to others.

I can develop alternative pro-
blem solutions to reach my 
own goals even against ob-
jections.

I can actively participate in 
the sociopolitical life in the 
host country and stand up for 
the rights of others.

6

I can virtually understand 
everything I read or hear wit-
hout any efforts. 

I can express myself sponta-
neously, very fluently and pre-
cisely, summarise informati-
on from different written and 
oral sources stating reasons 
and explanations in a conso-
lidated way.

I can clarify finer nuances and 
subtleties also in complex to-
pics under discussion.

C2

I can use mathematical and 
scientific knowledge to de-
velop innovative solutions 
for unforseeable and special 
problems in my own work or 
study area.

I can use information techno-
logies to develop and present 
innovative solutions for un-
forseeable and special prob-
lems in my own work or stu-
dy area.

I can use comprehensive 
knowledge and abilities in 
the utilisation of tools, tech-
nical machines and work pro-
cedures to find innovative so-
lutions for special problems 
and to further develop the 
own work area in a conceptu-
al manner.

I can motivate people of diffe-
rent origins to participate in 
groups and teams.

I can, together with people 
from different cultures, initia-
te and plan the common exe-
cution of tasks.

I can take over decision-ma-
king responsibility for com-
plex problems in other 
countries.

I can estimate the importance 
of cultural and social  ten-
dencies at planning and de-
veloping tasks and problem 
solutions

I can convince others to fol-
low the set goals develo-
ped by me.

I can moderate interest con-
flicts between people of diffe-
rent sociocultural origins.



23

Ph
ot

os
: ©

 F
ot

ol
ia

 · 
G

es
ta

ltu
ng

: M
ic

ha
el

 M
aa

ss
 · 

D
es

ig
ne

r A
G

D
 · 

[k
m

m
aa

ss
.2

01
0l

]

		  Bundesarbeitskreis ARBEIT UND LEBEN (DGB/VHS) e.V.
	 Arbeit und Leben

DGB   VHS 	 Sebastian Welter 	 	welter@arbeitundleben.de
		  Robertstr. 5a 	 	++49 202 97 404 13
		  42107 Wuppertal	 	++49 202 97 404 20
	 	 Germany	 	http://www.arbeitundleben.de

		  Syddansk Erhvervsskole Odense-Vejle
	 	 Henrik Hjorth	 	hhj@sde.dk
		  Allegade 59	 	++45 - 63 12 65 11
		  DK-5000 Odense C	 	++45 - 63 12 65 9
	 	 Denmark	 	http://www.sde.dk

		  Omnia Vocational College
	 	 OMNIA, Espoon seudun koulutuskuntayhtymä
		  Ms Seija Heikkinen	 	seija.heikkinen@omnia.fi
		  P.O. Box 77710 (Kirkkokatu 16)	 	++358 - 9 23 19 86 67
		  02070 CITY OF ESPOO	 	++358 - 9 23 19 98 51
	 	 Finland	 	http://www.omnia.fi

		  European Institute of Social Services (EISS)
	 	 Maureen Napier	 	maureen.napier@live.com
		  2 Roman Heights	 	++44 - 12 27 82 30 71
		  Maidstone	 	++44 - 12 27 82 72 46
		  Kent, ME14 5JA	 	http://www.kent.ac.uk/eiss
	 	 United Kingdom

		  Kaunas College
	 	 Jolanta Valiaugiene	 	jolanta@kauko.lt
		  Pramones pr. 20	 	++370 - 37 75 11 44
		  LT-50468 Kaunas	 	++370 - 37 75 11 35
	 	 Lithuania	 	http://www.kauko.lt

		  3s research laboratory
	 	 Genoveva Brandstetter	 	brandstetter@3s.co.at
		  Wiedner Hauptstraße 18	 	++43 - 1 - 5 85 09 15 - 41
		  1040 Wien	 	++43 - 1 - 5 85 09 15 - 99
	 	 Austria	 	http://www.3s.co.at

		  Związek Zakładów Doskonalenia Zawodowego (ZG ZDZZ)
	 	 Verband der Anstalten für berufliche Weiterbildung 
		  Bogdan Nawrocki	 	ckk@zzdz.pl
		  ul. Podwale 17	 	++48 - 22 831 00 53
		  PL-00-252 Warszawa	 	++48 - 22 635 76 38
	 	 Poland	 	http://www.zzdz.pl

		  Gerencia Andaluza de Promoción Comunitaria SLU (GAPC)
	 	 Maria Jesus Villodres	 	villodres@gapc.es
		  C/Manufactura 4, Planta 3, Módulo 3	 	++34 - 954 18 67 81
		  PISA - Edificio Logos 1	 	++34 - 954 18 68 44
		  41927 Mairena del Aljarafe (SEVILLA)	 	http://www.gapc.es
	 	 Espana

	 →	 http://www.europa-kompass.de
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